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Abstract: This research studies the development of a non-
formal education model to improve competencies of 
teachers at community learning centers, where 
competencies can be categorized into learning management 
competency, student development competency and 
classroom management competency. The main objectives 
of this research are 1.) To analyze the problems and needs 
for improving competencies of teachers at the community 
learning centers. 2.) To develop the non-formal education 
model based on the concepts of Self-directed Learning and 
Accelerated Learning that are designed for improving the 
teachers‟ competencies. 3.) To study the results from 
applying the non-formal education model. 4.) To analyze 
factors that support and factors that obstruct the usage of a 
developed learning model.  
The research also utilizes techniques from 
Descriptive Statistics, Content Analysis, Quasi-
experimental designs Parameter and Non-Parameter 
statistical analysis. According to the Critical Event Model, 
the research is divided into 4 phases, as follows: Phase 1: 
Analyzing the problems and requirements in teachers‟ 
competencies development at community learning centers. 
This follows step 1 to step 4 in the Critical Event Model. 
Phase 2: Developing a non-formal education model based 
on Self-Directed Learning and Accelerated Learning for 
teachers‟ competencies development at community 
learning centers. This follows step 5 to step 7 in the 
Critical Event Model. Phase 3: Studying results from 
applying the non-formal education model. This follows 
step 8 in the Critical Event Model and refers to training of 
ACCELERATE model synthesized by the researcher. This 
phase includes 100 hours of training execution. Phase 4: 
Analyzing supporting and obstructing factors to the usage 
of a developed learning model.  
Expected benefits are 1) The body of knowledge 
and information on the problems and requirements of 
teachers‟ competencies development at community 
learning centers. 2) A non-formal education model based 
on Self-Directed Learning and Accelerated Learning for 
teachers‟ competencies development at the community 
learning centers. 3) Concepts of developing a model for 
effective training to improve competencies of teachers at 
community learning centers. 4) A prototype of training 
program to improve competencies of the teachers to be 
able to organize non-formal and informal education for 
adult learners at community learning centers.  
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Background and Significance of the Issue 
One of the most critical factors that lead Thailand to a non-
competitive position is the inadequate competencies of 
people. It was found that productivity of Thai labor is 
lower than many other countries in Asia. Most of Thai 
labor has low education i.e. 60 percent of them only 
completed elementary education (Office of the Education 
Council, B.E. 2547). The lack of adequate education in 
Thai people is still a national critical issue, as shown in a 
research from the International Institution of Management 
Development (IMD) that Thailand is the 47
th
 highest in 
education out of 55 countries (Kittisak Prohmrat, B.E. 
2551). 
The lack of adequate education of Thai people is 
increasingly critical and has been affecting national 
development for several years. All parties in Thailand from 
the government to private sectors and communities realize 
and have taken concrete actions to resolve it. Some of the 
obvious improvements are shown in the Compulsory 
Education Act B.E. 2545 that has extended compulsory 
education to 9 years.  Further, the National Educational 
Program (B.E. 2545-2549) that realizes and intensively 
promotes continuous education; also the Royal Act on 
Promotion of Non-Formal Education B.E. 2551 that clearly 
indicates in article 5 that all people can obtain quality non-
formal education.  This provision on quality non-formal 
education accords with the Law of National Education 
stating, ―people with or without basic education have their 
rights to obtain non-formal education appropriately, as per 
procedure and operation indicated in this Royal Act (the 
Ministry of Education, B.E. 2551)‖. 
Non-formal education is becoming more 
important in developing the people. The Department of 
Non-Formal Education, the Ministry of Education, is one 
who plays significant roles in managing the non-formal 
education. The Department organizes the non-formal 
education in 3 categories: Ordinary Education, Vocational 
Education and Non-Formal Education for those who do not 
have opportunities in normal school systems. This allows 
students to learn, improve skills and attitudes, and 
therefore become able to live an appropriate quality of life 
and be an important part of the country‘s development 
(Chonlatit Iamsam-ang, B.E. 2551). 
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The teachers in the Community Learning Center 
have played crucial roles in the Non-Formal Education 
system. They provide counseling services, conduct classes 
or run all types of learning activities. They work 
continuously over 8 hours a day, and over 5 days in a week 
(Office of the Non-Formal Education, Bangkok, B.E. 
2552). 
All of the teachers in the Community Learning 
Center have completed a minimum of a bachelor degree 
(Chonlatit Iamsam-ang and team, B.E. 2551). Less than 
10% of them currently, however, have a degree in 
education. They attend at least two training courses a year, 
but the courses have yet to fulfill their needs. They indeed 
still require knowledge or training courses especially on 
education for adult or working learners and techniques to 
conduct classes for a group of over 80 adult learners 
(Hatairat Deeprasert, B.E. 2551). 
Apart from the learners‘ background knowledge, 
degree of their intention, and models of the education, the 
other important success factors to non-formal education 
system is the teachers at the community learning centers. 
Reducing or correcting the problems of qualifications and 
skills of these teachers will certainly contribute in greater 
success of the non-formal education system. 
 
Research Objectives 
 1. To analyze the problems and needs in improve 
competencies of teachers at the community learning 
centers. These competencies include learning management 
competency, student development competency, and 
competency in class management. 
 2. To develop a non-formal education model 
based on the concepts of Self-directed Learning and 
Accelerated Learning, which are designed for improving 
teachers‘ competencies. 
 3. To study the results from applying the non-
formal education model. 
 4. To analyze factors that support and factors that 
obstruct the usage of a developed learning model. 
 
Research Definitions 
Teacher at Community Learning Center is one who works 
at the Community Learning Center on a regular basis. He 
or she organizes the activities and support learning of the 
targeted participants in the community, builds the learning 
processes according to the course objectives and 
community‘s needs, manages the community‘s needs 
survey,  gathers information of the community, and 
provides learning media and materials. He or she 
additionally co-operates with community network to 
promote and develop learning community through 
counseling, communication, demonstration, following up 
and concluding the activities. 
The Non-Formal Education Model is a set of 
learning components with a definite group of targeted 
learners and objectives. Its pattern, content, method and 
length of learning or training time are flexible and varied to 
fit the targeted participants‘ needs and capabilities. It also 
defines, at standard levels of requirements, methods to 
evaluate learning results, in order for grading or 
certification. 
Self-directed Learning is a learning process where 
the learner takes main responsibility over the learning 
activities. The learner defines course objectives, methods 
and achievements himself, with the support or assistance 
from teachers or co-learners. 
Accelerated Learning is a learning process where 
learning methods and relevant components are organized 
in a flexible and enjoyable way. It emphasizes that 
participants learn things at their full capacities. It also 
incorporates well-researched memory techniques that 
direct participants to customize learning processes and 
manage knowledge for themselves. 
Competency of the Teacher is the ability to 
combine knowledge, skills, motivation, attitudes and 
personal attributes together. As a result, the teacher 
efficiently performs the activities and achieves remarkable 
success. 
Learning Management Competency is a 
competency of the teacher, which can be classified into 1.) 
The ability to develop and improve learning courses 2.) 
The ability to elaborate the contents or knowledge 3.) The 
ability to organize participant-focused learning processes 
4.) The ability to use and to develop innovation and 
information technology to manage the learning processes 
5.) The ability to measure and evaluate learning results. 
Student development competency is a competency 
of the teacher, which can be classified into 1.) The ability 
to instill morals and ethics 2.) The ability to develop life 
skills, physical and mental health 3.) The ability to instill 
democratization 4.) The ability to instill the essence of 
being Thai 5.) The ability to organize learner‘s care and 
support system. 
Classroom management competency is a 
competency of the teacher, which can be classified into 1.) 
The ability to manage the learning atmosphere 2.) The 
ability to gather information and documentation of class/ 
course 3.) The ability to direct and control the class. 
 
Expected Benefits 
1. The body of knowledge and information on the 
problems and requirements of teachers‘ competencies  
development at community learning centers that can be a 
critical input to develop required competencies of the 
teachers in executing their work. By fulfilling required 
competencies, the teachers can effectively organize 
learning activities in the community learning centers, 
which, as a result, bring great benefits to learning 
capabilities of the participants. This promotes long-life 
learning habit, as well as strengthens knowledge aspect in 
the country‘s population. 
2. A non-formal education model based on Self-
Directed Learning and Accelerated Learning for teachers‘ 
competencies development at the community learning 
centers. The model can be further developed to improve 
teachers at nation-wide community learning centers. It can 
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Figure 1: The Conceptual Framework 
 The improved 
competencies and self-
directed learning 
behavioral teachers at the 
community learning 
centers 
 A non-formal education 
model for teachers‘ 
competencies 
development at the 
community learning 
centers 
 A prototype of training 
program to improve 
competencies of teachers 
to be able to organize 
adult learning 
environments 
 Supporting and 
obstructing factors to the 
usage of a developed 
learning model 
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also be applied to improve development processes for other 
group of teachers or lecturers. Participants will accordingly 
develop continuous learning skills and proceed to their full 
capacity. 
3. Concepts of model development for effective 
training to improve competencies of teachers at community 
learning centers, and bring it to model other aspects of 
training development. Successful implementation of it 
would bring Thailand to a country with advance learning 
capability. 
4. A prototype of training program to improve 
competencies of the teachers to be able to organize non-
formal and informal education for adult learners at 
community learning centers. 
 
The Conceptual Framework 
Research Procedures 
This research is performed by utilizing techniques in 
Descriptive Statistics, Content Analysis, Quasi-
experimental designs, Parameter and Non-Parameter 
statistical analysis. It is divided into 4 phases according to 
steps in the Critical Event Model, as follows: 
Phase 1: Analyzing the problems and requirements 
in teacher‘s competencies development at community 
learning centers. This follows step 1 to step 4 in the Critical 
Event Model, which are 1) Identifying the Needs of the 
Organization, 2) Specifying Job Performance, 3) Identifying 
Learner Needs and 4) Determine Objective. 
Phase 2: Developing a non-formal education 
model based on Self-Directed Learning and Accelerated 
Learning for teachers‘ competencies development at 
community learning centers. This follows step 5 to step 7 
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in the Critical Event Model, which are 5) Develop the 
Curriculum, 6) Select Instructional Strategies and 7) 
Obtain Instructional Resources. 
Phase 3: Studying results from applying the non-
formal education model. This follows step 8 in the Critical 
Event Model, which is 8.) Conduct Training. This connects 
to detailed steps of training program of ACCELERATE 
model synthesized by the researcher (refer to the 
conceptual framework to develop non-formal education 
model for teachers at community learning center). This 
phase includes 100 hours of training execution. 
Phase 4: Analyzing supporting and obstructing 
factors to the usage of a developed learning model. 
 
Relevant Theories and Concepts 
 1 Teacher Competencies 
The Civil Service Commission has defined the 
term ―competency‖ as behavioral attributes, which result 
from knowledge, skills / abilities, and other attributes that 
people can utilize to achieve remarkable performance in 
the organization. In showing a competency, one must have 
knowledge, skill/ ability and other attributes (Civil Service 
Commission, B.E. 2550). Competency of teachers and 
educational personnel means the ability to combine 
knowledge, skills, motivation, attitude and personal 
attributes together. As a result, the teacher efficiently 
performs the activities and achieves a remarkable success 
(Chatcharin Chuanwan, B.E. 2552). The National Institute 
for Development of Teachers, Faculty Staff and 
Educational Personnel (B.E. 2553) has developed a tool to 
assess teacher competency, according to standard levels 
required for specific positions and professions. This 
comprises both Core Competency and Occupational 
Competency that covers Functional Competency and 
Specification Competency, which can be further 
categorized into several competencies. In order for teachers 
at community learning center to reduce the problems of 
learning management for adult learners, it is essential that 
the teachers be improved in the areas of Learning 
management competency, Student development 
competency and Classroom management competency. 
2 Andragogy  
Andragogy is mentioned most among various 
adult education theories. Knowles (1980) defined 
Andragogy as science and arts in helping adults to learn. 
Adults are inspired to learn subjects from the benefits of 
their knowledge and interests, focusing on subjects having 
immediate relevance to their work and/or personal lives. 
They are ready to learn and realize the importance of time. 
One who aims to succeed in organizing learning programs 
for adults needs to engage Andragogy principle? The 
training model should engage Andragogy principles to 
develop effective learning of teachers at the community-
learning center. 
3 Self-directed Learning 
 Self-directed Learning is a well-known concept 
for adult learning management. Knowles, et al (2005) said 
the individual had deep aspiration and took his own 
initiatives for learning activities. Brockett and Hiemstra 
(1993) said self-directed learning brought positive results 
from learning activities. It allowed participants to solve 
problems in their preferred ways. Griffin (1983) pointed 
out that self-directed learning was due to real life 
experience learning. Boud (1982) said that self-directed 
learning was a form of study where the learner plans his or 
her own activities (student-planned courses). In summary, 
self-directed learning allows learners to have their own 
freedoms to learn. Individuals aspire to learn what they are 
interested in, by setting their own objectives, selecting 
learning processes and source of information, and learning 
by him. The concept is best applied to training teachers at 
community learning center, as each teacher is assigned to 
several grades and courses, especially with wide variety of 
topics. If the teacher understands and applies self-directed 
learning for their learning and exploring new knowledge, 
this will reduce the issues and increase their capability in 
teaching preparation. 
 4 Accelerated Learning 
 Several theories have been developed, based on 
an understanding of human‘s recognizing, learning, 
memorizing and brain working mechanism, with aims to 
improve efficiency of learning and training with a big 
number of participants. Over these 40 years, Accelerated 
Learning has been a widely accepted theory. Rose and 
Nicholl (1970) said that accelerated learning was an 
exciting development and would revolutionize traditional 
teaching methods. Meier (2000) stated that accelerated 
learning was the most advanced teaching and learning 
method in use today. It is based on the brain and learning 
research. It utilizes various types of learning media, causes 
full participation from learners, supports all learning styles, 
initiates learning process, creates an enjoyable learning 
atmosphere, and emphasizes on output from real learning. 
Porter (2001) indicated that accelerated learning empower 
students to learn faster, more effectively and joyfully. IAL 
(2004) believe that accelerated learning create multiple 
opportunities for individuals to move beyond their limiting 
beliefs, by providing learning process and environment to 
stimulate the learners‘ hidden potential. Combining 
techniques from Accelerated Learning, Andragogy, and 
Self-directed Learning will result in an effective and 
efficient training model. The teacher will develop self-
learning skills from Self-directed Learning, enjoy the 
learning atmosphere and fully utilize his capacity to learn 
subjects more effectively and efficiently through 
Accelerated Learning. 
5 The Critical Event Model 
 Several techniques can be applied in the 
development of a training model for adult learners. 
Developments of training models for teachers at 
community learning center have characters of development 
for human resources in an organization. One of the well-
known programs is the Critical Event Model (CEM) by 
Nadler (1982). It was developed from a series of events, 
which should occur in designing of training program of all 
operations in an organization. The researcher selected 
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Nadler‘s Critical Event Model as CEM aims at producing 
work products that truly fulfill requirements of the 
organization, and encompasses evaluation and feedback at 
each phase, which corresponds to nature of an adult 
learning program whereby learners‘ participation is 
required. 
 This research is to study the development of a 
non-formal education model, which aims to improve 
learning management competency, student development 
competency and classroom management competency for 
teachers at the community-learning center. It encompasses 
concepts and techniques in Self-directed Learning together 
with Accelerated Learning, while utilizes program 
development style under Nadler‘s Critical Event Model, 
and refers to Andragogy adult learning strategy. 
 The research is currently under phase 1. The 
researcher is designing 7 research instruments, i.e. 1) 
Questionnaires to study problems and requirements, 2) An 
interview list to study problems and requirements, 3) A 
questionnaire for evaluation and feedback to collect ideas 
and suggestions on the developed training model 4) A 
pretest to assess learning management competency, student 
development competency and classroom management 
competency . 5) A posttest to assess learning management 
competency, student development competency and 
classroom management competency. 6) An assessment of 
readiness to self-directed learning. 7) A questionnaire to 
analyze relevant factors, strengths and weaknesses of the 
developed training model. 
 
References  
Baxter, L. Z. (1994). The association of self-directed 
learning readiness, learning styles, self-paced 
instruction, and confidence to perform on job. 
Doctoral dissertation, University of North Texas, 
1993. Dissertation Abstract International 54/08: 
2920. 
Borich, G. D. (1992). Effective Teaching Methods. New 
York: Macmilland Publishing Company. 
Boone, E.J. (1985). Developing Programs in Adult 
Education. Englewoof cliffs, New Jersey: 
Prentice-Hall. 
Bouchard, P. (1994). Self-Directed Professionals and 
Autodidactic Choice: A Framework for Analysis. 
In Long, Huey B. and Associates. New Ideas 
About Self-Directed Learning. Oklahoma: 
Oklahoma Research Center for Continuing 
Professional and Higher Education of the 
University of Oklahoma. 
Boud, D. (1982). Developing Student Autonomy in 
Learning. New York: Nichols Publishing 
Company. 
Boyle, P. G. (1981). Planning Better Program. New York: 
McGraw-Hill. 
Brockett, R. G., Hiemstra R. (1993). Self-direction in adult 
learning: Perspective on theory, research, and 
practice. Great Britain: Typeset by Michael 
Mepham. Frome, Somerset. 
Brookfield, S. (1986). Understanding and facilitating adult 
learning. San Francisco: Jossey-Bass.  
Brown., B. B. (1980). Super Mind: The Ultimate Energy. 
New York: Harper & Row, Publishers Inc. 
Carre, Philippe. (1994). Self-directed learning in French 
professional education. In Long Huey B. And 
Associates, New Ideas about Self-Directed 
Learning. Oklahoma: Oklahoma Research Center 
for Continuing Professional and Higher Education 
of the University of Oklahoma. 
Cole, P.G., Chan, L. (1994). Teaching Principles and 
Practice. Sidney: Prentice Hall of Australia Pty 
Ltd. 
Collin, M. (1991).  Adult education as vocation. New York: 
Routledge.   
Dispenza, D., C., J. (2007). Evolve Your Brain: The 
Science of Changing Your Mind. Florida: Health 
Communications, Inc.  
Hiemstra, R. (1994) Self-directed learning. The International 
Encyclopedia of Education. 2nd ed. Great Britain: 
BPC Wheatons Ltd., Exeter. 
Hiemstra, R., and Brockett, R. G. (1994). From 
behaviorism to humanism self-direction in 
learning concepts into the instructional design 
process. In Long, H. B. and Associates. New Ideas 
about Self-Directed Learning. Oklahoma 
Research Center for Continuing Professional and 
Higher Education of the University of Oklahoma.  
Hudspeth, J. H. (1991). Student outcomes: The relationship 
of teaching style to readiness for self-directed 
learning. Doctoral dissertation, Montana State 
University. Dissertation Abstract International. 
52/10(1992): 3514. 
Houle, C. O. (1980). Continuing Learning in the 
Professions. San Francisco: Jossey-Bass. 
IAL. (2004). What is Accelerated Learning? [Online] 
International Alliance for Learning. Available 
from http://www.ialearn.org/AL.php [2009 Dec 4]. 
Kim., T. R. (2007). A Study of The Impact on Adult 
Learning Attention and Attitudes. Ph.D., Capella 
University. 
Knowles, M.S. (1975). Self-directed Learning: guide for 
learners and teacher. Chicago: Forrett Publishing 
Company.  
Knowles, M.S. (1980). The Modern Practice of Adult 
Education. New York: Association Press. 
Knowles, M.S. (1984). Self-directed learning: A neglected 
species. 3rd edition. Houston: Gulf Publishing. 
Knowles, M. S., Holiton, E. F., Swansan, R. A. (2005). The 
Adult Learner 6th edition. London: Butterworth-
Heinemann. 
Griffin, C. (1983). Curriculum theory in adult and lifelong 
education. London: Croom Helm. 
Guglielmino, L., M. (1977). Development of the Self-
Directed Learning Readiness Scale. Unpublished 
Ed. D. Dissertation, University of Georgia.  
65 
 
Julian, P. Definition: Accelerated Learning [Online] 
Available from http://www.selfgrowth.com/ articles/ 
definition _accelerated_learning.html [2009 Dec 10]. 
Lawlor, M., Handley., P. (1996). The Creative Trainer: 
Holistic facilitation skills for accelerated learning. 
England: McGraw-Hill Publishing Company. 
Meier, D. (2000). The Accelerated Learning Handbook. 
New York: McGraw-Hill. 
Nadler, L. (1982). Designing Training Programs: Reading. 
Addison-Wesley. 
Oddi, L. F. (1984). Development of an instrument to 
measure self-directed continuing learning. Doctoral 
dissertation, Northern Illinois University. 
Oddi, L. F. (1986). Development and validation of an 
instrument to identify self-directed continuing 
learners. Adult Education Quarterly, 36, 97-107.  
Ostrander, S., Schroeder, L. (1979). Super learning. 
London: Sphere Books Ltd., 
Pienaar, H. C. (2008). Application of Accelerated Learning 
Techniques with Particular Reference to Multiple 
Intelligences. M. Ed., University of South Africa. 
South Africa. 
Porter, B. D. Accelerated Learning [Online]. New 
Horizons for Learning. 2001 Available  from 
http://www.newhorizons.org/strategies/accelerate
d/deporter.htm   [2009 Dec 2]. 
Rogers, J. (2007). Adults learning. Berkshire: Open 
University Press.  
Rose., C. (2007). Accelerated Learning. Great Britain: 
Ashford Colour Press, Gosport, Hampshire 
Rose., C, Nicholl., M.J. (1997). Accelerated Learning for 
The 21st Century: The Six-Step Plan to Unlock 
Your Mastermind. New York: Bantam Doubleday 
Dell Publishing Group Inc.  
Skager., R, Dave , R. H. (1977). Curriculum for Lifelong 
Education. Toronto: Pergamon Press.  
Song, L., Hill, J. R. (2007). A Conceptual Model for 
Understanding Self-Directed Learning in Online 
Environments. Journal of Interactive Online 
Learning 6, 1(Spring 2007): Page 27-42. 
Stubblefield, C. H. (1992). Childhood experiences and 
adult self-directed learning (adult learner). 
Doctoral Dissertation, The University of 
Oklahoma. Dissertation Abstract International. 
54/02(1993): 404. 
Treffinger, D. J. (1995). Self-directed learning. In Maker, 
C. June and Nielson, Aleene B. Teaching Models 
in Education of the Gifted. 2
nd
 ed. Texas: PRO -
ED, Inc. 
Tight, M. (1996).  Key Concepts in Adult Education and 
Training. London and New York: Rooutledge. 
Tough, A. (1979). The Adult’s learning projects: A fresh 
approach to theory and practice in adult learning. 
2
nd
 ed. Toronto: Ontario Institute for Studies in 
Education. 
Wilcox, S. (1996). Fostering self-directed learning in the 
university setting. Studies in Higher Education 21 
(June 1996):165-176. 
Wlodkowski, R. J., Mauldin, J. E., Gahn., S. W. (2001).  
Learning in the Fast Lane: Adult Leaners’ 
Persistnce and Success in Accelerated College 
Programs. The Center for The Study of 
Accelerated Learning, School for Professional 
Studies, Regis University. 
 
 
 
 
 
 
